


elementary school principal worked together to review and select the curriculum. According to
the director this team received presentations from several curriculum companies and “looked at
the [California Department of Education] pre-kindergarten guidelines and the direction of the
state, and alignment with what we are doing in kindergarten [to help choose among the various
curricula].” Preschool teachers then piloted two of the top three curricula selected by the review
team. In addition, site visits were made to other programs using the curriculum to help inform the
decision of which package to secure for the district’s State Preschool program.

The director described The Letter People as a literacy program with a focus on letter, print, and
sound recognition. In 2004, the math component of The Letter People was integrated into the
existing curriculum. The director stated, “This year, we introduced a math piece into the
curriculum. We introduced 10 math books based on math concepts. They are beautiful and have
real photographs, and there are activities in the pocket of the book that the teacher can use in
conjunction with the theme. The math is more of an enhancement [to the curriculum] now.”

The Letter People Curriculum

The Letter People, a research-based, comprehensive curriculum focusing on language and literacy development,
includes oral language, print awareness, phonological and phonemic awareness, alphabetic knowledge, word
recognition, writing and spelling, vocabulary development, and reading comprehension. The Letter People
curriculum serves preschool children (ages 3-5) of all backgrounds. Nationally, the program serves children from
diverse backgrounds: 35% Latino, 29% white, 19% African-American, 8% Native American, and 7% Asian. LET'S
BEGIN, the Letter People curriculum, is used in approximately 7,000 preschool classrooms with approximately
150,000 children.

The Letter People uses 26 inflatable, colorful vinyl characters, each with a distinguishing characteristic and song
designed to motivate children to talk and share their feeling and opinions. The sound and song for each Letter
Person is designed to help build phonological awareness. The Letter People’s program goals are:

e To develop oral language and early literacy skills through an integrated, thematic core curriculum

e To provide skills necessary for reading and writing

e To help children learn to love reading through literature

More information is available at http://www.abramsandcompany.com/lets_begin_Ip.cfm?thissection=483

Assessment contributes to the efforts of staff to get children ready for kindergarten. As a State
Preschool, Adams uses the Desired Results Developmental Profile (DRDP) for each enrolled
child twice per year. The information obtained from the DRDP is used to plan developmentally
appropriate activities for each child and for the class as a whole. Teachers use the information
from the DRDP to set goals, establish learning objectives, and develop lesson plans. The
information gathered through the profile also is shared with parents via formal conferences and
with the kindergarten teachers at Adams Elementary School. The State Preschool program
administrator said the program is exploring using the DRDP in additional ways. For example,
DRDP data for 4-year-old children participating versus not participating in preschool would
provide a baseline to help staff understand how their program is supporting preschool-age
children. In addition, Stockton Unified School District is exploring the potential use of the
assessment tool that accompanies the Letter People curriculum and ways in which it might be
combined with the DRDP.
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Conclusion

Adams State Preschool is characterized by a number of factors that contribute to high-quality
preschool and family support services. The preschool offers children a program rich in
developmentally appropriate materials and activities, with a strong focus on literacy and
language. At the district level, preschool program staff went through a careful review of existing
preschool curriculum packages before selecting The Letter People, and they are satisfied with
their choice. The fact that this curriculum is used in all 42 State Preschool classrooms in the
district eases the transition for children who move between programs within the district.

In addition, the district-level preschool staff provide ongoing professional development and
support for preschool site staff, which in turn supports high-quality programming in the
classroom. In particular, lead teachers are paid for 2 hours of planning time each day, and aides
are paid for 30 minutes of planning per day. The paid planning time supports thoughtful lesson
planning and allows staff to prepare effectively for the individual needs of each child. In
addition, Adams staff are highly committed to their jobs. One teacher commented, “The pay is
good. I love the site; | love the activities we get to do with the kids. I love coming to work.”

In addition to supporting children’s learning and development, the district offers a
comprehensive “supportive services” program, funded by First 5, which is designed to foster
parents’ skills and capacity to assist their children. The supportive services program partners
with a local university to allow interns to develop tailored intervention plans for children
identified as having disabilities or other special needs. The program also provides financial
support for more in-depth counseling for children and their parents.

Adams State Preschool maintains strong linkages with Adams Elementary School. The district-
level State Preschool program administrator oversees each of the 42 State Preschool classrooms
and is considered part of the management team within the school district. One of her key
responsibilities is to maintain partnerships with the principal of the elementary school connected
to each of the preschools. In many of these programs, including Adams, the elementary school
principal serves as the preschool site supervisor. The program administrator stated, “The [Adams
Elementary] principal sees her campus as a preK-6th-grade campus. She has ongoing
communication with the [lead] preschool teacher...the teacher is a partner there.”

Comments made by parents reflect their satisfaction with the program. Parents described changes
they observed in their children since joining the preschool program, including increased interest
and skills in reading and writing, as well as a range of social-emotional benefits. In general,
parents also seemed aware of the importance of preschool in preparing their children to succeed
in school. When asked to identify strategies to support the implementation of the Preschool for
All (PFA) initiative in California, the program administrator emphasized:

e Involve all the stakeholders (e.g., family child care providers, subsidized care, private
centers) in the PFA planning process.

e Focus on the facility needs required by PFA (e.g., “In our district, we would love to have
a preschool on every campus.”).

e Ensure planning time, given the complexity of creating PFA.

e Link with the elementary schools (e.g., “Introduce kids and parents to the school
structure. Get parents used to the school system. It is a mechanism for introducing parents
to the schools.”).
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Boys and Girls Clubs of Garden Grove
Orange County

The Boys and Girls Clubs of Garden Grove is a center-based preschool located in Garden Grove
(Orange County), California. Supported by Title V and United Way funding, it offers a twelve-
month (260 days), full-day (12 hours from 6:30 a.m. to 6:30 p.m.) program. The program serves
children 8 months to 5 years old. In the 2004-05 program year, the total enrollment was 72
children, of which 50 were in the preschool program. The center has three preschool classrooms,
each with an average class size of 20. The average teacher-to-child ratio is 1 to 7.

Overview

The Boys and Girls Clubs of Garden Grove is a free-standing, large, newly constructed building.
The space has several classrooms, a music and movement room, two meeting rooms (for staff
and parent trainings), a large kitchen, and office space for administrative staff. Classrooms are
filled with light; each has skylights and windows facing the hallways.

Thirty-three percent of the children enrolled in the program are white, 33 percent are Asian, 33
percent are Latino, and the remaining 1 percent are African-American. The languages spoken by
children include English, Spanish, Vietnamese, and Korean. Thirty percent of the children are
English learners, and seven percent (3 children) have been identified with special needs (speech
and hearing impairments).

Exhibit 1. Program Information

Affiliation

Community-based

Funding

General Child Care (Title V) and United Way funding

Part-day/full-day

Full-day (12 hours, 6:30 a.m. — 6:30 p.m.)

Full-year/school-year

Full-year (260 days)

Number of sessions 1

Number of classrooms 3

Total number of children ages 3 to 5 50
Classroom size 20 children
Typical teacher-to-child ratio lto7

Curriculum

Adapted from:
Creative Pre-Kindergarten “Preschool Daily Lesson Plans”

Ethnicity of children

33% Asian, 33% Latino, 33% white and 1% African-American

Language of children

English, Spanish, Viethamese, and Korean

English-learner population

30%

Children with disabilities and other special needs

Speech impairment (2 children), hearing impairment (1 child)

The walls and ceiling of the classroom displayed children’s art projects. At least five interest
centers were clearly defined, with quiet and active areas arranged in ways to avoid interference

with one another. Materials were developmentally appropriate, well-organized, easily accessible,
labeled to encourage self-help, and offered children different levels of difficulty. All classrooms

had access to a spacious outdoor play area that included a large climbing structure and a variety

of surfaces and equipment that stimulate a range of skills.
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During the site visit, children were able to select their own activities for free play that included
playing in the kitchen area, the block area, or the writing and puzzle area. Through these
activities, children were able to develop language, fine motor, and social skills.

Circle time was mainly focused around learning an objective chosen by the teacher. This period
of the day usually began with a discussion about calendar dates, identifying the day of the week,
and using numbers to identify the day. Circle time might also include a story time or sing along
where all the children participate. They identified characters in the story or song, talked about the
cover of the book, and what they think will happen next.

Exhibit 2. Schedule and Activities
6:30 Breakfast/play
7:30 Free-choice center play
8:00 Circle time
8:30 Snack and small group work

9:00 Group A outside free play
Group B small group inside

9:45 Cleanup

10:00 Group B outside free play
Group A small group inside

10:45 Cleanup
11:00 Prepare beds Story time

11:30 Lunch
12:00 Prepare for nap
12:30 Nap

2:30 Hand washing and shack

3:00 Free play

3:45 Circle and recall of free play

4:00 Outside free play
4:45 Cleanup
5:00 Free play

During small group time, the class was divided into two groups where one group went outside.
Activities included dancing and movement; filling large alphabet letters with dried pasta, beads,
or feathers; and science projects. The science project activities included making grass grow in a
small pot or feeding silkworms that eventually changed into caterpillars. Small group activities
provided children with the opportunity to improve their skill levels in fine motor activities,
cutting, stringing beads, and recognizing numbers and the alphabet. Large group activities
involved teachers setting up obstacle courses outside along with having children play on balance
beams and tumbling mats to help improve their gross motor skills. The teachers also had children
practice catching balls of various shapes and sizes.
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Snack time was a period for children to learn to share, practice communication skills, and take
responsibility for their actions. Children helped to set up the tables, pass food to others, and clean
up. The children learned to communicate with each other and how to express themselves if they
spilled or made a mess. Snack time also provided a learning environment for English learners
who were still struggling to grasp the English language.

Interactions between teachers and children were generally positive. The program director stated
that teachers ask the children often how they are doing throughout the day and what kinds of
activities they are involved in outside of preschool. Children were encouraged to speak all day
with staff and each other. At snack time, staff promote continuous dialogue among the children.
Teachers were supportive and showed appreciation of the children’s accomplishments. If a child
was having a bad day, they encouraged the child to express his feelings and find ways to solve
problems. They were patient and respectful of the individual needs of the children. Children
seemed to enjoy each other’s company and had many opportunities to work and play together.

Curriculum and Instructional Approach

The Boys and Girls Clubs of Garden Grove does not use a single commercially available
curriculum. Rather, the curriculum is primarily based on the Creative Pre-Kindergarten
“Preschool Daily Lesson Plans,” four volumes of lesson plans and activities based on the seasons
of the year. The program director provides a monthly calendar of classroom themes to the
teacher, who develops activities based on the Creative Pre-Kindergarten resources. In addition,
other resources used in conjunction that help the teachers plan for the week include The Mailbox,
Young Children (the NAEYC Journal), and the school library. The weekly lesson plans show the
parents how their children's learning is related to a number of skills: language development,
math, discovery science, creative arts, motor skills, and music and movement. The types of
activities that promote this learning are: circle time, Messy Table, Cut & Color Table, creative
art, and outside games and activities. Activities are designed to be flexible and based on the
interests and developmental level of each child. The curriculum is based on giving the children
many learning opportunities: to explore, to experience, to ask questions.

IH; CACATIwE
Jr-ﬂE H

This package is not a boxed curriculum, but is used as a resource for teachers. Each of the 4 available volumes
offers a series of 12 weekly themes with 5 lesson plans per theme. Every lesson plan includes activities for:

Creative Pre-K “Preschool Daily Lesson Plans”

¢ Circle Time — songs and stories to use with a group

e Messy Table — hands-on activities for tactile learning

e Cut & Color Table — activities for fine-motor development

¢ Creative Art — emphasis on process not product

e Outside games and activities — promotion of group interaction and “movement with purpose”

Source:  http://lwww.creativeprek.com
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Teachers described a range of activities they conduct to facilitate children’s learning. For
example, reading and “recall” activities are used to support children’s oral language
development. Reading is promoted through story time. Recall occurs near the end of the day and
allows children to describe their experiences in the classroom. Other activities include art
projects to help develop fine motor skills, singing and movement activities to support growth in
cognitive and motor areas, and a variety of science lessons that involve observation and
experimentation. During circle time, the children learn songs, fingerplays, and flannelboard
stories that relate to their weekly themes. Messy Table is a means of exploring through the
senses, for example, playing with colored shaving cream or rice or beans at the sensory tables.
The program encourages children to mix colors and experiment with different textures. The
children made "Gooey Goop" with cornstarch and water. In this activity, the children were given
the opportunity to mix in colors.

The Cut & Color Table gives preschoolers the skills they will need before they can learn to read
and write. These skills strengthen muscles, reinforce left to right eye movement, and build
language skills. For example, the theme one week was people's homes and the children cut out
pictures of peoples homes from magazines to make collages and then discussed their creations
with the class. Creative art activities encourage self-expression. For instance, children drew
themselves after looking at themselves in the mirror. Easel painting involved children painting
pictures of their homes and family members. Collage art may entail that children find magazine
pictures of families and create a collage. These various activities promote language, develop fine
and gross motor skills, and encourage creativity.

The Boys and Girls Clubs of Garden Grove preschool also aligns its curricular approach with the
state’s Desired Results for Children and Families. The skills included in the Desired Results
Developmental Profile (DRDP) are incorporated into each classroom’s daily activity plan.

EDUCATION

The Desired Results System

The California Department of Education (CDE) developed the Desired Results for Children and Families system
as a method of evaluating the child care and development services offered through CDE. The system is designed
as a way for practitioners to obtain information to help them improve the services they offer children and families.

A desired result is defined as a “condition of well-being” for families and children. There are six desired results for
children and families:

e Children are personally and socially competent.

e Children are effective learners.

¢ Children show physical and motor competence.

¢ Children are safe and healthy.

¢ Families support their children’s learning and development.

¢ Families achieve their goals.
Child care and early education practitioners use the Desired Results Developmental Profile (DRDP) to evaluate
the extent to which children in their care are achieving the desired results for children. Each child is assessed by a
trained provider at enroliment and at regular intervals thereafter, creating a picture of how the child’s development

is progressing. Each behavior exhibited by the child is rated as “fully mastered,” “almost mastered,” “emerging,” or
“not yet.” Teachers use this information to tailor activities to each child’s developmental needs.

Sources: http://www.cde.ca.gov/sp/cd/ci/desiredresults.asp;
http://www.cde.ca.gov/sp/cd/ci/drdpinstructions.asp
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Staff conduct weekly observations of children and hold discussions with the program director.
This information is then used as a basis for lesson planning. In addition, the director conducts
classroom observations on a continuous basis to ensure the instructional activities meet the
individual needs of the children.

The program also uses the DRDP as an assessment tool, formally administered twice a year,
although classroom observations are conducted by the teachers on a weekly basis. The
information gathered through the DRDP is used to help plan lessons, support individual
children’s needs, and identify larger trends within the classroom. Each child’s DRDP is shared
with parents twice a year via formal conferences. As needed, staff prepare daily reports for
parents to share how their child is progressing.

School Readiness

The Boys and Girls Clubs of Garden Grove preschool program is designed to help prepare
children for kindergarten by focusing on their social-emotional, motor, pre-math, and early
literacy skills. In particular, teachers work with children to foster their oral language
development. As one teacher stated, “I try to encourage the kids to use a lot of language and talk
about themselves and | want everyone in the class to celebrate each other. We talk about their
lives and home and it makes them comfortable with who they are and those around them. It cuts
down on being mean to each other and making fun of each other. [It teaches them to] respect
each other.” As stated by the program director, “Preparing the children for school goes beyond
mastering numbers and letters, but we are concerned and focused on the whole child.” The
program addresses the basic needs of the child and their family, so that they are ready to learn.
Many of the families need extra support in their lives and the Boys and Girls Clubs of Garden
Grove is there to provide the guidance and support. The children are given support and a caring
environment. All of the children learn routines such as daily schedules (bathroom time, snack
time, and naptime) and social skills (how to say please and thank you, make requests, and
apologize). Teachers often refer to the DRDP to monitor children’s progress.

The Boys and Girls Clubs of Garden Grove has a direct link to the Garden Grove School District
(GGUSD) School Readiness Coordinator who is easily accessible. School District Personnel also
observe the preschool program on a regular basis to ensure that children are learning the proper
skills and behavior before going to kindergarten. In addition, many of the GGUSD elementary
schools offer kindergarten/school readiness during the summer for incoming families. This year
the GGUSD is planning to open more State Preschools to better prepare children for school.
Similarly, the DRDP is used in both the school district and the Boys and Girls Clubs of Garden
Grove as a way of monitoring the early childhood programs.

Parents remarked on the changes they have observed with their children and the ways in which
the preschool program is helping them prepare for success in elementary school. Parents have
seen growth in their children’s writing (e.g., learning to print first names), math skills (e.g.,
counting) and social-emotional development. One parent remarked on the social skills the
children learn at preschool, “when they have their snack and their lunch and they have table
manners, [such as] how to pass the milk properly.” Another parent emphasized the help the
program provides to families stating,“There’s no way you can give them the social skills by
yourself at home.”
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Serving California’s Diverse Population

The Boys and Girls Clubs of Garden Grove serves primarily white, Asian, and Latino children;
each group makes up approximately a third of the total preschool enrollment. Thirty percent of
the children enrolled in the Boys and Girls Clubs of Garden Grove preschool are English
learners. At enrollment, the program identifies whether the child is an English learner. Parents
and teachers communicate on a regular basis to eliminate any communication barriers for the
children. The program employs several teachers who are bilingual in Spanish and Vietnamese.
Staff work with English-learner children on an individual basis in their primary language, but
English is primarily spoken in the classrooms.

During the observation, a teacher who spoke Vietnamese worked closely with a child with
limited English skills to help in the child’s adjustment. At the completion of circle time, the
teacher gave children the option of three choices of activities. She then walked the child who
spoke Vietnamese to each activity center and asked him if he would like to do that activity first,
asking the question first in Vietnamese and then repeating it in English. Although the child had
been here only a month, he already knew the routines of the classroom and was learning English
day by day. The program also provides reading materials in a child’s primary language. In the
classroom environment, however, objects throughout the classroom are labeled in English.

During circle time, all of the children participate by: “becoming the teacher,” retelling stories, or
pointing to the calendar and topics of the week. Many children benefit from the everyday
conversations and activities in the classroom. Children make and label collages, fill in letters
with pasta, beans, and other materials. These are some of the ways in which the program bridges
the language barriers and promotes learning. Children also listen and read audio books. In all of
the preschool classrooms, there are computers with speakers that have educational software. This
is another tool that the students can use to practice learning English. Parents were appreciative
that the program helped their children to learn English while maintaining their fluency in
Spanish.

In the current program year, there are only three children identified with disabilities and other
special needs. Typically, the program modifies its structure to accommodate children with
special needs. In one classroom, there is a child who frequently uses sign language because both
of his parents are deaf. His classmates and teachers are learning sign language to better
communicate with him. The teacher also uses this opportunity to help the other children
understand differences among them (e.g., “This child’s parents cannot hear, so his world is
silent™).

When parents express concerns about their child’s development or the teachers identify potential
issues, the program conducts an assessment and adapts the curriculum to meet the child’s needs.
Parents explained how they felt the program met their children’s needs. One parent reported, “I
had some concerns here a while back when she [my daughter] started writing words backwards. |
brought that up with the teacher and [the director] jumped right in and they had services in the
county and they had the teacher sit down with her individually, and in the last 6 months I’ve seen
a tremendous improvement in her.”
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About the Program Director and Teachers

The Boys and Girls Clubs of Garden Grove preschool staff includes the program director, the
director of the preschool program, the school readiness coordinator, three lead teachers, and three
associate teachers. The preschool director oversees the professional development of the teachers
and has taught in the early childhood field for 25 years. She has an associate’s degree in early
childhood education and human development, a master teacher child development permit, and a
Child Development Associate Credential.

The six teachers at the Boys and Girls Clubs of Garden Grove have spent an average of 9 years
in the early childhood field. Three of them have some college experience, one teacher has an
associate degree and two teachers have a bachelor degree or higher. Three teachers have degrees
in early childhood education or child development, one in human development and one in
psychology. In addition to their degrees, some teachers have permits and credentials that include:
CDA permits, a master teacher permit, a site supervisor permit, an adult ESL credential, multiple
subjects credential, and assistant/associate permits.

In-house training is the primary strategy used to promote the professional development of staff.
On-site monthly workshops are offered by professionals in the community on topics identified
by teachers and the program director. In addition, every month, meetings include workshops with
the school district school readiness coordinator for the program staff and talks from
representatives from social services on topics such as child abuse and appropriate behavior. This
year the program has focused a few of their workshops on early literacy from CIRCLE Training.

The director described recent professional development workshops: “We had a workshop on
movement [and music]. Or flannel boards—[we] brought a friend who did a workshop on flannel
boards. I survey teachers’ needs through constant communication—we have a really good
relationship since | was a former teacher and | am their mentor. [I] keep asking what they need.”
In the last year, teachers reported participating in training on child development, behavioral
issues, conflict resolution, communicating with families, family involvement, strategies for
working with English learners, and strategies for working with children with disabilities and
other special needs.

Exhibit 3. Staff Information

Number of teachers 6

Gender 100% female

Ethnicity 3 Asian, 1 Latino, 1 white, 1 unknown
Number of Spanish-speaking teachers 1

Highest education level of teachers:

High school

Some college

B.A./B.S. degree or higher

0
3
A.A. degree 1
2
3

Currently working toward degree

Years of experience in the early childhood field (average and range) Average 9 years; range 2 to 20 years

Years spent working in the program Average 2 years; range
(average and range) 3 months to 4 years
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In addition, the program notifies the staff about all trainings that are given in Orange County at
the Department of Education. Teachers are given the opportunity to attend workshops during the
year and are able to attend the NAEYC Conference when it is in Southern California.

When the director hires new staff, their level of experience and education are two of the most
important factors she considers. She explained, “During hiring I like experience [in early
childhood]. I also look at their education. When they present themselves I think experience is
really important. | look for experience in working with children in different areas, special needs
for example. | think teachers can learn from each other.”

Within the classroom, the director tends to pair teachers who complement each other in regard to
their areas of strength. In addition, she provides positive feedback to staff on a regular basis,
rather than focusing strictly on areas for improvement. “I role model and tell them what they are
doing right. You can support them in their needs. When you have teachers that want to be here it
makes a big difference.”

The center provides on-site staff development on a continuous basis. Staff receive annual
reviews and conduct self-evaluations through out the year. The staff attend lunch meetings twice
a month, have access to an on-site library with early childhood education resources, and
participate in workshops and conferences when possible.

Parent Involvement and Other Family Support

Parents are involved with the Boys and Girls Clubs of Garden Grove in a number of ways,
including working in the classroom, attending social events, and participating in parent education
workshops. Staff also hold parent-teacher conferences twice a year to discuss children’s
progress, including the data from the DRDP, their needs, and parent concerns when necessary.
The preschool serves a large population of working families who require child care for up to
twelve hours each day. In order to accommodate the busy lives of parents, the program has an
open door policy that encourages families to spend time in the classroom whenever they can.
Parent participation is not a mandatory policy. The director and teachers wish there were more
parent involvement in the program, as they feel this is one area where the program is lacking.
“We have an open door policy, but they don’t take advantage of it.” The director also said, “I
wish we could make it a requirement [having people volunteer].”

Social functions include a Mother’s Day tea, Christmas program, spaghetti dinner, and Father’s
Day celebration. The program also provides an average of three parenting workshops per month
on a variety of topics (e.g., parenting, safety, nutrition). The workshops are led by volunteers in
the community (e.g., police officer and fire fighter) or the preschool teachers themselves. The
program also advertises workshops being held by other programs that parents might want to
attend and seeks out specific workshops for parents as needed. One parent explained, “If they
don’t sponsor activities here, they have memos up for where you can go and they also send home
monthly parental guides that give you information and parenting skills.”

Initially, staff confidentially conduct the Health & Social Services Assessment in Spanish,
English, and Vietnamese. They ask the families to identify topics that may be of interest to them
or areas where they could use assistance for the family or child. Throughout the year, children
are screened for medical, dental, and mental health issues. If issues are identified, the program
can enroll the children in Healthy Families and Medi-Cal Programs immediately. Also, the
program may provide families with referrals to the Children's Hospital Mobile Clinics, if
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necessary. One of the mobile vans visits the Boys and Girls Clubs of Garden Grove location
twice a month. The program also provides an on-site Health Outreach coordinator who can
schedule appointments for on-site dental care.

In addition, the director helps families that require services in areas such as housing, nutrition,
and health insurance by making referrals or providing direct assistance. Because the Boys and
Girls Clubs of Garden Grove is part of a local collaboration of 20 agencies that include the
Orange County Social Services, the program can serve families in a timely manner. For example,
a single mother experienced domestic violence at home. Before placing the child, the program
made sure that the mother was safe. Several calls were placed to shelters and local community
police divisions.

Parents have many opportunities to be involved in the classroom or participate in other activities.
The center offers parent education, information about community services, and referrals for
family and child services. There are organized family festivals and events on weekends and
evenings to accommaodate parents’ work schedules. The teachers maintain an open-door policy in
which parents can help in the classroom any time that is convenient for them.

The director helps parents obtain insurance, Medi-Cal, WIC, and food coupons. During the site
visit, parents recalled an instance in which the director “would not give up until she found
housing” for a homeless family. A cornerstone of the program’s philosophy is the importance of
healthy family functioning.

Conclusion

The Boys and Girls Clubs of Garden Grove is preparing children for kindergarten across a wide
range of developmental domains, including early literacy, pre-math, and social emotional areas.
The learning centers in the classroom and daily activities introduce and reinforce pre-
kindergarten competencies. The director and teachers attempt to make literacy materials
available at all times to children. Books are placed in every learning center, the bathroom, and on
the playground. In addition, building social skills is an important part of preparing children for
kindergarten at this program, with teachers paying special attention to how children socialize
with one another.

Weekly observations of children are used to identify their strengths and areas for growth.
Teachers use these anecdotal notes to plan their weekly lessons and activities.

Parents reported a high level of satisfaction in regard to how the program is preparing their
children for kindergarten. The communication between parents and staff also was appreciated by
families. One parent shared, “They keep you updated on how your child is doing and what’s
going on during the day and they will call you at work and tell you.” The parents feel that the
program provides a warm and supportive environment for children and families. The parents also
expressed a high level of satisfaction with the support they have received from the director
regarding social services.

The director suggests high-quality preschool programs require strong financial support.
Operating a child care center entails salaries, insurance, and benefits, which are the largest
expenses. As a high-quality center, the program is required to have a low ratio of 8 tol by Title
V regulations.
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The director praised charity organizations such as the United Way, which provides funding for
the Boys and Girls Clubs of Garden Grove as well as grant-giving agencies such as “Success by
Six.” The “Success by Six” consortium is comprised of more than 350 community and statewide
coalitions that help to create awareness, improve access to community services, and advocate for
public policies that enhance the lives of children and families.

The Boys and Girls Clubs of Garden Grove have been part of “Success by Six” since 2000. The
program helps all children 0-6 in schools and at home with proper health and nutrition. The
Boys and Girls Clubs of Garden Grove local “Success by Six” is an Orange County United Way
program that provided the resources and funding needed to accredit the Boys and Girls Clubs of
Garden Grove. For example, the Boys and Girls Clubs of Garden Grove did not have the
permanent shade structures needed for accrediation. The “Success by Six” program provided the
funding. In addition, scholarships are available to help families access the Boys and Girls Clubs
of Garden Grove’ program. Last year, 95 families received some type of financial assistance at
the Family Campus Preschool. The United Way also organized professional trainings for the
staff regarding early childhood education. In addition, the participating agencies collaborate
together to share ideas, visit schools, and network. The program directors meet monthly and have
access to an “Early Childhood Library” that includes videos and books that can be borrowed.
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Fort Jones Elementary State Preschool
Siskiyou County

Part-day preschool services are offered at the Fort Jones Elementary State Preschool, located on
the Fort Jones Elementary campus in Siskiyou County. The preschool is located in a small rural
community in Northern California with a population of 600 people. In the 2004-05 program
year, 36 children ages 3 to 5 were enrolled. The program serves families who live in and around
the surrounding community.

Overview

The program is housed in a large classroom on the Fort Jones Elementary campus and operates
one preschool classroom. The program environment is designed to support children’s learning
and development. The classroom provides ample indoor space for children to explore, play, and
learn. The classroom includes learning centers that allow for multiple activities to occur at the
same time. The classroom also provides ample developmentally appropriate materials. Because
the program is located on the Fort Jones Elementary campus, children have access to outdoor
space and equipment. Children can play on various surfaces and equipment, thus developing
their gross motor skills. The average class size is 24 children, with an average teacher-to-child
ratio of 1 to 8. The program offers a 10-month (180 days), part-day (3.5 hours) program that
follows the school calendar and operates from 8:15 until 11:45 in the morning.

Exhibit 1. Program Information

Affiliation School-based (located on the Fort Jones Elementary campus)

Funding State Preschool

Part-day/full-day

Part-day (3.5 hours, 8:15 a.m.-11:45 a.m.)

Full-year/school-year

School-year (10 months, or 180 days)

Number of sessions 1

Number of classrooms 1

Total number of children ages 3 to 5 36
Classroom size 24 children
Typical teacher-to-child ratio 1to8

Curriculum

No formal curriculum used. Learning activities based on:
Theme-based curriculum
Whole language approach

Ethnicity of children

80% white, 10% Native American, 8% Latino, 2% Asian

Language of children

English and Spanish

English-learner population

3%

Children with disabilities and other special needs Autism (1 child), learning disability (2 children), speech
impairment (7 children), mental retardation (2 children)

The majority (80%) of the children enrolled in the program are white, and the remaining 20% are
Native American, Latino, and Asian. The languages spoken by children include English and
Spanish. Currently only one child is an English learner. One-third (33%) have been identified as
having disabilities and other special needs, including speech impairments, learning disabilities,
mental retardation, and autism.
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During the site visit, the program day began with free play. Overall, the program offered many
opportunities for children to have free choice of activities. At least five interest centers were
clearly defined, and quiet and active areas were spatially arranged so as not to interfere with one
another. The interest centers had developmentally appropriate materials and provided fun
learning experiences. The materials were organized, easily accessible to encourage independent
use by children, and offered children different levels of difficulty. The dramatic play area
contained a play house complete with a kitchen and plenty of dress-up clothes. There also were
provisions for sand and water play outside, including a variety of tools such as containers,
scoops, cups, and shovels. The children had access to two computers in the classroom with
software programs for literacy, language, math, and drawing.

Exhibit 2. Schedule and Activities
8:15 Free play
9:15 Cleanup
9:30 Group time/music/movement/story time
9:55 Snack
10:05 Outdoor free play
10:40 Small-group time
11:15 Lunch
11:45 Departure

As children arrived at the program, teachers and other staff warmly greeted them and their
parents, and helped children become involved in activities. The lead teacher used this time to
share information about the children with families and to listen to parents’ comments or
concerns. If children appeared shy or hesitant, teachers helped them become acclimated to the
environment by inviting them to join an activity in progress. A child might begin coloring at a
small table prepared with art materials, while another could decide to read in the reading center
or play in the dramatic center. Once most of the children had arrived, the teaching staff brought
them together in circle time, a large-group activity during which the teacher played various
cultural songs and the children sang and danced.

Following hand washing, children were provided with a snack at small-group tables. Meals were
well-balanced and provided an opportunity for pleasant interactions between children and
teachers. The staff sat at the tables with children, and discussions were observed both between
children, and between teachers and children. Staff then transitioned children to outdoor play
time, for which a variety of equipment promoting gross motor development was available (e.g.,
large climbing structures with swings, tricycles, balls, a large playground where children drew
with chalk), as well as a sand box. After outdoor play, the class was divided into three groups
that rotated between activities: discussion of the calendar, letter of the week, and sounds and
words; flannel board story or small-group reading activity; and table time where pre-writing
skills, math skills, early literacy activities, or science experiments were presented. Each group
was lead by either the teacher or teaching assistant, and children were placed into groups on the
basis of skill-development needs and ability. Later in the school year, children were reassigned to
groups based on their skill levels, needs, and behavior in order to keep a balance for modeling
and teachability. Following small-group time, children were gathered together for sharing time,
which is based on each week’s themes and a story. All students then wash their hands and eat
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lunch. The meal was used as an opportunity to foster children’s self-help skills and encourage
interaction. After lunch, the children were prepared for departure.

The classroom observed was rich in developmentally appropriate books, pictures, and
communication activities. Throughout the day, teachers conversed individually with children and
encouraged them to talk. Ample materials to stimulate communication were also present,
including puppets in the reading area, props in the dramatic-play area, and figures in the block
area. Staff also talked about logical relationships and encouraged reasoning with the children
throughout the day (e.g., the teacher pointing out different sizes and shapes of during the art
project, asking children to recall letters and words of the week). Because of the many varied
activities, teachers had ample opportunities to interact with children in a supportive manner
throughout the day. Staff were observed listening attentively to children and responding
sympathetically as appropriate. Discipline, when needed, was provided in a nonpunitive manner,
usually in the form of redirection to a different activity.

Curriculum and Instructional Approach

The Fort Jones Elementary State Preschool uses a curriculum adapted from multiple sources and
activities are chosen based on a weekly theme. The program uses a whole language and thematic
approach to teaching where children learn and process their world through play. The program
also focuses on incorporating appropriate activities in the curriculum to ensure that the skills
taught help children master skills from the Desired Results Developmental Profile (DRDP).

; Theme-Based Curriculum Models

Theme-based curriculum has evolved as a result of recent brain research indicating that forming patterns and
understanding connections are important in children’s learning. Research supports the idea that learning cannot
truly be divided into conventional domains or disciplines, as is done for discussion purposes. Theme-based
models attempt to incorporate this philosophy by using a central theme to cross disciplines and developmental
domains—teaching to the “whole brain.”

Theme-based models use activities for various subject areas that center on the same theme, such as a holiday or
kind of animal. This kind of integrated curriculum allows children to explore how different kinds of learning
(reading, math, or social studies) fit into the larger picture of the theme. Themes should be:

e Topics or ideas that can be explored in many ways, through literacy, math, music, social studies, and art
e Based on children’s shared experiences, daily life, culture, or environment
e Planned with the children’s help, and designed to fit the teacher and the needs of the children

Sources: http://www.michigan.gov/greatstart/0,1607,7-197-27385-83422--,00.html
http://www.earlychildhood.com/Articles/index.cfm?A=112&FuseAction=Article

Instruction is provided through free play and direct instruction so that children can explore the
world around them freely, but also are exposed to teacher-directed activities in which particular
skills are introduced. In these activities, children are systematically taught development skills
that might be neglected during free play. The program recognizes that children mature at
different rates and that most children acquire the necessary skills by the end of the year when
they are instructed in this manner. Some children master skills much faster than others, and
activities are tiered based on skill level to handle individual differences. Some differentiation is
facilitated by the teacher, and sometimes children dictate the direction they are ready for.
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Assessment is a critical component of helping to prepare children for kindergarten. Fort Jones
Elementary State Preschool staff complete the Desired Results Developmental Profile (DRDP)
for each child twice per year. In addition to individual child assessments, the program uses the
DRDP data to develop a summary of the child’s progress, strengths, and areas for continued
growth. Teachers conduct regular classroom observations for all children, but increased
observations and incidence reporting for children for whom they have special concerns. For these
cases, the teachers find new ways to teach and they assess whether these children should be
referred for specialized services. All observations are logged in an observation journal. For all
children, the DRDP data are used to plan curriculum and individual activities. The program
considers the needs of the group and the individual child, and works hard to find a balance that
can accommodate both.

EDUCATION The Desired Results System

The California Department of Education (CDE) developed the Desired Results for Children and Families system
as a method of evaluating the child care and development services offered through CDE. The system is designed
as a way for practitioners to obtain information to help them improve the services they offer children and families.

A desired result is defined as a “condition of well-being” for families and children. There are six desired results for
children and families:

e Children are personally and socially competent.

e Children are effective learners.

e Children show physical and motor competence.

e Children are safe and healthy.

e Families support their children’s learning and development.

e Families achieve their goals.
Child care and early education practitioners use the Desired Results Developmental Profile (DRDP) to evaluate
the extent to which children in their care are achieving the desired results for children. Each child is assessed by a
trained provider at enroliment and at regular intervals thereafter, creating a picture of how the child’s development

is progressing. Each behavior exhibited by the child is rated as “fully mastered,” “almost mastered,” “emerging,” or
“not yet.” Teachers use this information to tailor activities to each child’s developmental needs.

Sources: http://www.cde.ca.gov/sp/cd/ci/desiredresults.asp
http://www.cde.ca.gov/sp/cd/ci/drdpinstructions.asp

Lessons are organized according to weekly themes based on the individual needs of the children.
For example, President’s Day was the Monday of the site visit week, so the theme was
presidents. Children participated in activities related to that theme and read a book about George
Washington. Another week staff might teach children about medieval times and engage them in
art and dress-up activities related to kings and queens. In addition to weekly themes, the program
takes into account individual needs of children during free play. For example, if a child needs
more help with language skills, teachers work individually with that child and tailor activities to
support the child in this area. Through observation, teachers gauge children’s interest in and
understanding of various topics as a basis for planning and developing future activities. For
example, a teacher might observe several children showing an interest in the artwork on the wall,
and subsequently direct them to activities related to the artwork. Another example of allowing
children to learn and grow at their own pace is the use of patterning exercise. All children are
shown a pattern to model. Each student is then given a manipulative to make a pattern. One child
randomly orders the manipulative, some children copy the pattern, some make the same pattern
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by substituting colors, and others make their own pattern. The program allows for children to
explore and expand on their own thoughts without restrictions.

Teachers have flexibility in developing lesson plans and activities within the framework of the
program’s philosophy and curricular approach. In addition, teaching staff work together during
team meetings to discuss ideas and plan developmentally appropriate activities. As a result,
children have a variety of developmentally appropriate activities that create an educational and
fun learning experience for them.

During the focus group, one of the teachers commented about the support and use of community
resources to facilitate children’s learning saying, “The community has really come together and
is really supportive of all the things we do, and allows us to come out and explore that. We have
a great community that comes into our classrooms, but allows us to go out to them too.” The
teacher is referring to the fact that Fort Jones is located down the street from the town fire station
and grocery store, so children are able to go on field trips to these two places by walking to them.

School Readiness

The Fort Jones Elementary State Preschool is committed to supporting children’s readiness for
school, with an emphasis on fostering their academic, social, and emotional development. Staff
are focused on helping children develop positive, trusting relationships with one another and

with teachers, increasing their independent skills, and helping them participate in a large group.

With regard to developing academic skill and preparing children for kindergarten, staff
emphasize mathematics and early literacy. In addition, the program helps children get ready for
school by considering each child’s individual needs. The director noted, “I have looked a lot at
the kindergarten standards and try to lay a base for these kids to be successful. Like listening and
story time and getting them ready for kindergarten. We just look at where they need to be and we
just throw it out there and wait for them to pick it up. We expose them to as much as we can.
Coming down from being a kindergarten teacher, | know where they need to be, so I look at
that.” During the site visit, teachers were observed reinforcing reading and questioning skills
with children. While reading a story during group time, the following conversation occurred:

Teacher: What do you think George Washington ate for breakfast? (Referring to the book
she was reading about George Washington eating breakfast.)

Child #1: Waffles (one of the words of the week that was written on the board).

Teacher: That was what | was thinking. (Looking at the book still.) You can look at these
outfits in a museum, but they are very far away from here.

Child #2: How far?

Teacher: Two or three days driving depending on where the museum is and what airport
you go from. Redding airport is 2 hours and Sacramento is 5 hours.

Child #2: How about the one here?

Teacher: Do you have a plane? They only take private planes here.
Child #2: No.

Teacher: Do you have friend with a plane?

Child #2: No.
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The program also consults with staff members from the elementary school to ensure that the
children are ready both academically and emotionally. A number of activities take place
throughout the school year to prepare the children for kindergarten. Three times a year, an Early
Identification and Assessment Team meets to discuss at-risk preschoolers and kindergarten
students. The team includes the preschool site supervisor, the kindergarten teacher from Fort
Jones Elementary, the school administrator, the school nurse, the speech therapist, the
intervention specialist, and the Even Start coordinator.

Another activity occurs approximately three times a year when kindergarten children visit the
preschool classroom and present skits and songs. In addition, the preschool children visit the
kindergarten classroom and present songs and poems. These types of exposure familiarize the
preschool children with the different classroom settings, activities, teachers, and students. The
preschool children also visit the kindergarten class for one morning at the end of the school year
as a way of transitioning to kindergarten. Lastly, in the spring, the preschool and kindergarten
registrations are held together so the preschool teacher can assist children and parents in the
transition to kindergarten and share information with the kindergarten teacher if necessary.

The kindergarten teacher at the elementary school also observes the preschool classroom at the
end of the school year to assess incoming kindergarten students and better prepare for the
incoming class. The teacher observes the children’s routines and interactions. In addition,
informal meetings are held between the preschool site supervisor and the kindergarten teacher on
an ongoing basis to discuss curriculum standards, children’s strengths and weaknesses, and
expectations. The kindergarten teacher sets a number of requirements for incoming students,
including potty training, self-discipline in a small group setting, skills for self-direction, and
ability to write and cut basic shapes. Essential requirements for all children before transitioning
are knowledge and understanding of the alphabet and letter sounds; the ability to write their first
names, count to ten, and recognize colors; and the ability to follow oral directions.

Parents commented on how the program provided their children with the skills to succeed in
school. Families specifically mentioned how the program was enhancing children’s growth in
literacy, math, and social and emotional areas. One parent felt that, as a result of having attended
Fort Jones Elementary State Preschool, her child was better prepared for kindergarten. “The
structure of the activities, there’s academics behind it, but they’re not forced. 1t’s more personal,
they notice what each kid needs, and they focus on that a little bit more for the individual child.”
Another parent also noted growth in her child’s knowledge, “My child didn’t know how to count
and didn’t know his colors, and he only goes two days a week [to preschool] and he [now]
knows all of his colors.”

In addition to cognitive skills, parents observed social and emotional changes in their children.
Parents reported that, since enrolling in the program, their children were learning to control
themselves better, make friends, and share with others. One parent said, “Mine had tantrums
before preschool, and the structure has really helped his attitude, he’s more mellow, and calmer.”
Another parent described the social growth in her daughters: “I have two painfully shy girls and
the program has helped them to relate to other kids. Now they may want to participate instead of
just standing and watching.”
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Serving California’s Diverse Population

Fort Jones serves primarily white children, with a small minority population (20% Native
American, Latino, and Asian). With respect to children who are English learners (1 child at this
time), the director reported that communicating with a child on an individual basis in English
while speaking slowly and clearly is key for literacy development. Materials are provided for
children in both English and Spanish. Although none of the teachers is fluent in Spanish, in
general, if needed, the lead teacher is able to communicate well enough in Spanish for children to
understand.

The program serves a number of children with disabilities and other special needs. For children
with language delays or more severe disabilities, the program has made special accommodations,
such as offering modified activities, adaptive equipment, or additional assistance or support from
a trained professional. Services from an occupational and a speech therapist are also provided
once a week to children with speech and physical delays. These professionals supply teachers
with specialized skills and techniques to use with the children. In addition, the elementary school
offers the assessment services of the school psychologist when needed. One main focus at Fort
Jones is to ensure that children are adequately assessed at an early age and provided services for
school readiness.

When the teachers at Fort Jones have concerns about a child’s development, the program director
or lead teacher observes the situation. If the program director or lead teacher feel the concerns
are valid, a meeting is arranged with the family to discuss the issue and request permission to
have the child observed by a professional (e.g., therapist or psychologist) associated with the
school. Fort Jones sometimes experiences difficulties in providing adequate resources because it
is located in a rural community with scarce resources, but despite these limitations, it has been
able to hire an aide for the classroom who focuses primarily on children that need additional help
with behavior or just moving around the room.

Parents noted that their children are receiving great instruction and proper services. A parent of
such a child commented, “They were really good about catching my child’s development and
getting her the help that she needed.” Another parent noted about her child, “The structure—my
child went from special needs to normal. Just being in a place where they’re learning, doesn’t
help them with anything, but going from [activity] center to [activity] center helps them with the
structure. When she couldn’t tolerate the third center, they allowed her to do her own thing. She
came in mid-year and they were so gracious about working with our daughter, they’re very
adaptable.”

About the Program Director and Teachers

The Fort Jones Elementary State Preschool staff include the program director, who also acts as
the lead teacher, two additional teaching staff, and one support staff. The program director
supervises all staff, has worked at Fort Jones for 3 years, and has an additional 11 years of
elementary teaching experience. The program director holds a bachelor’s degree and has
completed some graduate school coursework. The two additional teachers have some college
education. Both are working towards completing their associate’s degree in early childhood
education (ECE) with one teacher only one class short. Combined, the two teachers have

25 years of preschool experience. The support staff has a high-school education.
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When asked to describe her role in ensuring that the Fort Jones Elementary State Preschool
provides high-quality services, the program director identified a range of responsibilities. The
director oversees program funding, ensures that there are adequate staff, and makes certain that
rules and regulations of ECE are met. The director also manages orientation and conferences
with parents and implementation of the assessment process (DRDP). The director oversees the
day-to-day operations including purchasing materials, staff scheduling and management, and
staff development and hiring.

Exhibit 3. Staff Information

Number of teachers 3

Gender 100% female

Ethnicity 3 white

Number of Spanish-speaking teachers 1 speaks Spanish, but not fluently

Highest education level of teachers:

High school 0

Some college 2

A.A. degree 0

B.A./B.S. degree or higher 1
Currently working toward degree 2 teachers are working towards an A.A. degree
Years of experience in the early childhood field Average 9.3 years; range 4 to 12 years
(average and range)
Years spent working in the program Average 3 years; range 2 to 4 years

(average and range)

The director articulated the program’s vision for staff saying, “Sharing the responsibility, we all
know that there are certain times where we’re busier, and we help out when we can. We rotate
and we share, there’s more buy-in, [the teachers] feel more important, valued, and they feel
appreciated.” Referring to hiring staff, the director remarked, “When | hired, the most important
thing for me was how were these people interacting with the kids. | wanted education, but if they
don’t have any natural inclination or desire and energy to work with the kids, it won’t work well.
They have to truly be kid people. They leave here and they still care about the kids all day long.
They don’t just clock in and out and then are done.”

The program uses in-house training as an important strategy to promote the professional
development of its teaching staff. On-site staff development is offered on a continuous basis,
including regular staff meetings and trainings. Teachers attend trainings on topics related to child
development, behavioral issues, conflict resolution, communication with families, family
involvement, strategies for working with English learners, strategies for working with children
with disabilities or special needs, and kindergarten standards and curriculum. For example, the
most recent trainings teachers attended focused on the DRDP, observation techniques, sensory
motor integration and assessment, and brain research.

In addition to in-house training, teachers have paid time off to attend conferences and
workshops. In some cases, for teachers who are working toward a degree, the program works
around their schedule to enable them to leave early to attend classes. The teachers also have
access to ECE resources such as books, magazines, and videos, along with computer access for
researching ECE topics. There are some resources for teachers in the school library, but the
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majority of resources are housed in the preschool classroom for easy access. Teaching staff also
have access to Connections, Young Children, and Parent & Child. The program also subscribes
to The Mailbox, and all teachers have access to activities online. Teachers are encouraged to
request additional resources if necessary and the program works to obtain them.

Parent Involvement and Other Family Support

Parents are involved in the Fort Jones Preschool Program in a number of ways, including
working in the classroom or participating in the Parent Advisory Committee, parent education,
and other special events (e.g., family nights, holiday celebrations, field trips). The program
conducts these special events in the evenings or on weekends, when most families can attend.
One teacher commented about parent involvement, “The children whose parents participated in
their lives have done really well the whole way through. I’ve worked in Fort Jones for most of
the years and see the difference that involving parents makes.” Fort Jones maintains an open-
door policy for parents, by inviting parents to visit and volunteer in the program at any time that
is convenient for them. The program encourages parents to continue the learning experience at
home by providing children with books to take home. One parent summarized the attitude of
program staff regarding parent involvement: “They make you feel welcomed when you come in,
and they make you feel appreciated by putting your name in the newsletter and thanking you.” In
addition to parent involvement in activities, parent conferences are held twice a year and on an as
needed basis, if necessary, to inform parents about how their children are doing and what home
activities can be done to assist their children’s learning.

Upon enrollment, staff meet with parents to discuss the family’s background, needs, and
concerns, and to share information about the types of available resources. As appropriate,
professional specialists observe children in the classroom, provide individualized services, or
make referrals for families as needed. The preschool site supervisor meets with the speech
therapist and school nurse when their services are necessary in the classroom. One parent
reflected, “It’s very inclusive and [the teachers] want them to be a part of everything. [The
teachers] try to make sure that they can assess the children and make sure to provide the services
that can help the child develop.”

Parents are referred to organizations that provide a range of supports that include: counseling
services, medical/dental providers, childcare, and community resources. Parents are also
encouraged to visit the family resource center and utilize their services. In addition, the program
provides information about conferences on positive family communication, other parent
resources such as Even Start, and learning materials for families.

During the focus group, parents expressed a high level of satisfaction with the program,
describing ways in which it supported their children and entire family. Several parents explained
what attracted them to the Fort Jones program in the first place, mentioning the flexible schedule,
connection to the elementary school, location, and cost as key factors in their decision. Another
parent praised the Fort Jones Elementary State Preschool teachers’ commitment: “I have called
the program director at home before and she’s really open and listen to what | have to say...it
doesn’t matter where you run into the staff, we can talk to them.” Overwhelmingly, parents were
highly appreciative of the Fort Jones Elementary State Preschool and reported they would
recommend the program to others.
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Conclusion

The Fort Jones Elementary State Preschool is characterized by a number of factors that
contribute to its high-quality preschool and services. The program has a well-rounded approach
to classroom instruction, which focuses on building children’s academic skills as well as
supporting their social and emotional development. The program director and teachers
emphasized the extent to which the program is individualized, both for staff and for children.
Value is placed on each teacher’s contribution to continuous quality improvement and care is
taken in supporting children on the basis of their individual developmental level, strengths, and
needs. The Desired Results Development Profile (DRDP) is used to help identify areas for
improvement for each child and to plan subsequent activities for students and the group. The
program provides services in an effort to support each child within the context of his or her
family and better assist them in being ready for school.

In the interview, the program director emphasized the importance of the relationship between the
preschool program and the elementary school. Benefits of this relationship include improved
communication between staff at the two schools, smoother transitions for children entering
kindergarten, and curricular alignment between preschool and kindergarten. The preschool
program and elementary school also maintain ongoing, two-way communication. Preschool
teachers are aware of the expectations of kindergarten teachers, who in turn, are informed about
the incoming children’s skill levels and needs. Families also feel more comfortable with the
transition into elementary school, given the level of interaction between preschool and
kindergarten staff. One parent commented, “I really like the fact that it’s [the preschool is] in the
school. It gets them excited about kindergarten. It’s a preview about where they are going to go,
and the principal already knows them.”

The comments of parents in the focus groups indicated a high level of satisfaction with the
program. They felt that the preschool was helping to prepare their children for success in
kindergarten, in addition to providing a safe environment. Family members also praised the
individualized approach to classroom activities and program services, emphasized by staff as a
key component of their approach to providing a high-quality preschool experience.

When asked to identify strategies to support the implementation of the Preschool for All
initiative in California, the director emphasized the need for compensating teachers
appropriately, especially given the expectation of higher education. She explained her struggle
with the education push and proper compensation. “I think about education level for some of the
staff. | think that one of the things that has helped is that | have a teaching credential. I’'m
encouraging the higher education, but there has to be some reason for them to go on and get their
bachelor’s [degree]. If my staff didn’t like the kids, they would be gone; the pay is just horrible. |
make more money teaching sixth grade half-time than [I do teaching] 6.5 hours of preschool.”
The director also emphasized the importance of a low teacher-to-child ratio and the need to
provide adequate funding to support a child with disabilities and other special needs.
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Greenfield Head Start
Marin County

Greenfield Head Start is part of the Marin Head Start program, located in Marin County. The
Greenfield site houses 3 of the 11 Marin Head Start classes and provides preschool services to
sixty 3- and 4-year-old children.

Overview

This community-based program is housed in a lovely private building that once was a church
office building. The building is located on a quiet, tree-lined street in a neighborhood near
downtown San Rafael. The two classrooms at Greenfield are well furnished and arranged so that
several play activities can take place at the same time. The multiple interest centers, which
include areas for blocks, manipulatives, dramatic play materials, art, reading, writing, science,
and computer use, include many developmentally appropriate materials, which are organized to
allow independent use by the children. Many of the materials in the classrooms depict people of
different racial backgrounds, cultures, ages, abilities, and genders in a positive, nonstereotyping
way. Individual children’s work and age-appropriate materials are displayed throughout the
classrooms, making them bright and cheerful. Greenfield also has an attractive, well-supplied
outdoor play area that, although modest in size, offers children a variety of gross motor play
activities.

Exhibit 1. Program Information
Affiliation Community-based
Funding Head Start
Part-day/full-day Part-day (4 hours, a.m. and p.m. sessions) and full-day
(10 hours, 7:30 a.m. — 5:30 p.m.)
Full-year/school-year School-year (10 months or 136 days; classes held 4 days/week)
and full-year (222 days; classes held 5 days/week)
Number of sessions 3 (2 part-day, 1 full-day)
Number of classrooms 2
Total number of children ages 3to 5 60
Classroom size 20 children
Typical teacher to child ratio 1to 5 (full-day) and 1 to 7 (part-day)
Curriculum Creative Curriculum
Ethnicity of children 92% Hispanic, 7% other, 1% white
Language of children English, Spanish
English-learner population 95%
Children with disabilities and other Learning disability (2 children), speech and language delays
special needs (8 children), mental retardation (1 child), hearing impairment
(2 child)
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The Greenfield program offers both full-day and part-day classes. One full-day class is held
every weekday; two part-day classes, one in the morning and one in the afternoon, are held
Monday through Thursday. The program also offers both full-year and part-year classes. Each
class held at Greenfield can accommodate a maximum of 20 children.

Most of the children attending Greenfield Head Start are English learners (95%). The primary
language of all the English learners currently attending the program is Spanish. One-fifth (20%)
of the children attending have disabilities and other special needs. Most of these children have
speech and language delays, and a few have learning disabilities, mental retardation, or hearing
impairment.

During the site visit, it was observed that the Greenfield Head Start uses a regular daily schedule
that is familiar to the children in attendance. Children were greeted warmly by the teaching staff
when they arrived at the program. Many children arrived by school bus, but some parents
brought their children to school. When children arrived, they immediately became involved in
activities and were kept busy until departure. Children at the program were well supervised at all
times, and all areas for children were free of safety hazards.

Exhibit 2. Schedule and
Activities

Schedule — Full-day program

7:30 Arrive and free time

8:45 Breakfast/teeth brushing Schedule — Part-day program
9:15 Circle time (morning class)
9:30 Outside 8:45 Breakfast
10:00 Small groups 9:15 Brush teeth
10:15 Work time 9:30 Circle time
11:30 Circle/social skills 9:50 Work time
11:45 Outside 10:45 Small groups
12:10 Lunch/teeth brushing 11:05 Outside
1:00 Story time 11:30 Social skills
1:15 Nap 11:45 Lunch/departure
3:15 Snack

3:45 Small groups
4:20 Outside

5:00 Free time
5:30 Close
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In the full-day class, the day began with free play, followed by breakfast; the morning part-day
class began with breakfast. Mealtimes were used as opportunities to engage children in
conversation and to foster children’s independence by allowing them to serve and cleanup after
themselves. The full-day and part-day classes included time for large-circle activities, small
groups, outdoor play, free-play or work time, social skills training, and lunch. The full-day class
included more time in each of these areas and also included story time and nap time. During the
day, most activities were observed to be child-directed, and children with disabilities or other
special needs and children who were English learners were fully integrated into all classroom
activities.

The teachers at Greenfield were warm and supportive when interacting with the children and
really seemed to enjoy being with them. They encouraged the children to communicate and
helped the children to develop reasoning skills by asking them questions about their activities.
During free play, the teachers moved around the classroom and interacted with the different
groups of children, engaging them in conversation and inquiring about their play. The teachers
created stimulating activities for the children, which kept them interested. For example, a group
of children were drawing on letter-sized paper and were losing interest, so the teacher pulled out
some graph paper for them to draw on, which was something new and interesting to the children.
In another example, in the dramatic play area, the children were pretending to be cooking, so the
teacher came and sat down and pretended to order some food and turned the activity into
“restaurant.” This interaction extended the children’s learning without disrupting their control of
the play. The teachers also made good use of the large selection of books in the classrooms by
reading to children during free-play time.

The large indoor classroom space allowed for the various interest centers to be arranged so that
multiple different activities could occur at the same time without interruption. Centers were well
organized, and most open shelves and containers for toys were labeled for independent use by
the children. Plenty of space also was set aside for the children to find and create space for
privacy. Materials in the various learning centers were rotated, depending on the theme of the
month, and children had a variety of fine motor activities and learning materials from which to
choose, such as large and small blocks, puzzles both with and without knobs, and play dough.

Curriculum and Instructional Approach

Greenfield Head Start uses The Creative Curriculum, which provides teachers with a strong
framework to help guide their instruction. The curriculum is based on current research and
theory of early childhood education and is designed to address four broad developmental areas:
social/emotional, physical, cognitive, and language. The curriculum influences many areas of
preschool instruction, such as the types of activities that make up the preschool day and the
arrangement of the classrooms. The curriculum includes 11 interest areas for preschool
classrooms and describes them as the settings where most of children’s learning takes place:
blocks, dramatic play, toys and games, art, library, discovery, sand and water, music and
movement, cooking, computers, and outdoors. Recommendations are provided for how and what
children learn in each of these areas, what materials are needed, and how teachers should interact
with children. The curriculum helps teachers plan their class activities and allows them the
freedom to tailor the activities to the needs and interests of the children in their class.
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The Creative Curriculum includes ongoing observations and assessments of the children.
Teachers observe children every day, and formal assessments occur three or four times a year
(children in part-day classes are assessed three times a year, children in full-day classes four
times). Two children are selected each week for formal observation, and the observations of
children are rotated so that all are observed. The curriculum includes The Creative Curriculum
Developmental Continuum for Ages 3-5 which teachers can use to determine where each child is
developmentally, to track each child’s progress, and to create specific plans for each child. Also
included are tie-ins to enrichment activities that address areas of delay.

The Creative Curriculum assessment data are entered into a computer program that charts the
information. This software allows the staff to look at the data for an entire class or the whole
program. For example, the data showed that the children attending Greenfield were getting low
scores in letter name recognition. The program acted on this information by consulting with the
Head Start education manager, who brought in materials to address this issue. The staff also used
an all-staff meeting as an opportunity for teachers to share ideas on activities that promote letter
recognition and phonemic awareness. The computer program also creates a summary page for
each child that shows each child’s developmental progress and goals. This page can be shared
with parents. Finally, teachers collect work samples from the children throughout the year.

eaching
Strategies
The Creative Curriculum

The Creative Curriculum is a curriculum and assessment system based on developmentally appropriate practices
such as child initiation and choice, active learning, play, and hands-on materials. The curriculum is designed to be
inclusive of English learners and children with disabilities, as well as children developing typically. It meets the
National Association for the Education of Young Children (NAEYC) criteria for effective curriculum and
assessment, and is related directly to elementary school subject curricula.

The Creative Curriculum promotes early literacy skills in the following ways:

¢ Building a strong foundation in oral language (conversation, vocabulary, and listening skills)

¢ Providing developmentally appropriate phonological awareness activities (alliteration, rhyming, and letter
sounds)

e Employing writing throughout the day (writing center, story dictation)

¢ Creating a print-rich environment (posters, reading center, labeling)
The assessment component of the Creative Curriculum system allows teachers to link the assessment results to
the curriculum goals and guides them in helping each child reach those goals. By creating child progress and

planning reports for families, teachers can use assessment information to involve families in their children’s
development.

Source: http://www.teachingstrategies.com/pages/page.cfm?pg_section=preschool

This program also uses the Early Screening Inventory as an initial screening of developmental
and physical abilities and conducts dental, vision, hearing, and social/emotional screenings
within the first 45 to 90 days of school. Finally, Marin Head Start sites administer Head Start’s
National Reporting System assessment two times a year with a focus on early reading and math
skills. These data are used to develop a nationwide picture of Head Start children’s progress in
these two specific areas and is not used to assess the school readiness of individual children. The
Head Start teachers learn from the information they gather on each child and the class as a whole
through screenings, assessments, and observations to strengthen the classroom experiences for
all. The Head Start program, as a whole, uses the same approach of examining all Head Start
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information (inventory and assessments from each program) to guide its professional
development activities.

The teachers plan class activities that encourage the children to think and that develop their
reasoning skills. For example, the following activity was observed during circle time: The
teacher leading the circle placed an easel in front of the class with the following headings: Sink,
Sink & Float, Float. Each child was given a small item for this activity; items included a sponge,
shell, pine cone, tile, plastic caterpillar, plastic bugs, feather, and cork. Children were called up
to the front of the group and asked whether their item would sink or float. Then children put their
item into a small, clear plastic bowl filled with water and told the teacher whether it sank,
floated, or sank and then floated. Once this was determined, the children taped their item onto
the easel under the appropriate column heading. This activity was conducted in Spanish.

Teacher: What do you think will happen — the object will float or will sink?

Child: It will float.

Teacher: Which has more — sink or float? Let’s count. Together, the children count the
number of items in the Sink and Float columns: eight items are under Sink and
six are under Float and two are under Sink & Float.

Teacher: How many objects are there on the board? Which column is the tallest and
which one is the shortest? Teacher and children count the number of items in
each column.

Teacher: Six is less than eight, and two is less than six, so the column in the middle is the
shortest; it has less objects than the other two.

School Readiness

Greenfield Head Start helps its children get ready for school by specifically targeting skills in the
four broad developmental areas identified in its curriculum: social/emotional, physical,
cognitive, and language. The teachers report that the skills this program gives children to help
them be ready for school are social skills, independence, self-esteem, and academic skills. The
teachers feel more pressure now than in prior years to make sure the children reach certain
academic performance standards, as evidenced by the following quote: “We give a lot of content
that has to do with new [academic performance standards]. Of course, we can do that stuff, but
most important in preschool are the social skills.” The teachers also strive to instill in the
children a love of learning and of school. Finally, they educate parents and teach them the
importance of school. As one teacher said, “[Some parents] buy [their children] a lot of
materials. In parent meetings, we tell them that crayons, a pencil, and lots of love can be worth a
lot more.”

The Head Start program includes extensive kindergarten transition activities that include parent
meetings about what to expect in kindergarten, visits from kindergarten teachers at the program,
and visits to the kindergarten classroom to familiarize the children. The program also provides a
parent workbook that incorporates many of the frequently asked questions about transitioning. In
addition, Marin Head Start works with the various school districts to align curriculum and early
learning standards and, with parent permission, to share information with kindergarten teachers
about incoming students.
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Parents reported that they were confident their children would be ready for kindergarten because
they were learning to speak English, to write, and to count, and they were learning their colors
and the letters of the alphabet. They also have noticed behavior changes in their children. One
parent reported that before coming to Greenfield, her son fought a lot. After attending this
preschool, he stopped fighting because “the teacher taught him that it’s wrong.” Other parents
said their children had become more confident, cooperative, and independent since coming to
this program. One parent reported that her son told her, “I’m not going to cry when I go to
kindergarten, even if I’m in a new class, because I’m ready for kindergarten.”

Serving California’s Diverse Population

English Learners. Greenfield Head Start offers a warm, rich environment that supports the
learning and development of all of its children. Most (95%) of the children attending Greenfield
Head Start are English learners, and the primary language of all the English learners is Spanish.
The program uses a variety of methods to meet the needs of English learners, such as having
several bilingual teachers and creating an environment that reflects the cultures of the children
attending the school. Labels in the classrooms are printed in Spanish and English, and Spanish
language materials, like books, are included in the classrooms. The program administration also
offers ongoing teacher education on best practices for working with children who are English
learners. For example, they had a presentation by Lily Wong Fillmore, a nationally recognized
expert on issues related to the education of English learners. In addition, the administration
continually discusses ways to improve instruction for this group.

Most of the preschool teachers believe that Greenfield Head Start is doing an excellent job
meeting the needs of this population (five of the six teachers surveyed rated the program as
excellent in its ability to meet the needs of English learners). Most (five of six teachers also
consider themselves very well prepared to work with this population. The teachers at this
program work hard to meet the needs of English learners, such as by making sure that classroom
content is given in Spanish when needed. Some classes use less Spanish than others, but all
classes include at least one Spanish-speaking teacher, so that interpretation can occur when
necessary. Teachers believe it is especially important that they foster the establishment of a
social/emotional contact between each English learner and one of the teachers. Teachers also
expressed a desire to help children retain their primary language.

Many parents of English learners commented that their children were learning English and that
they were very pleased with this skill. One parent said her son had learned so much English that
now he helps her with her English.

The program makes several accommodations for children who are English learners and their
families. It provides reading materials in children’s primary languages and has translators
available for parents and children. The program provides English as a second language (ESL)
instruction for children and ESL classes for parents. As an activity during a parent meeting at the
beginning of the year, the parents made Spanish-to-English dictionaries that they then took home
and could use. In addition, all parent meetings are simultaneously translated.

Children with Disabilities and Other Special Needs. Of the 60 or so children attending this
program, 12 have disabilities and other special needs. Most of these children have speech and
language delays, but also in attendance are children with learning disabilities, mental retardation,
and hearing impairments. When a child is suspected to have a disability or other special need, the
program holds a family success team meeting or a student success team meeting to decide how
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the classroom can best support the child’s individual development and to develop a plan for the
child and family. The team helps each family through the process of assessment and treatment.
The Greenfield program has many resources for this population because it is part of the larger
Marin Head Start program. For example, the program has access to a disability manager, a health
manager and a mental health therapist. The program also has access to an art therapist who
works with all the children in the classes on social/emotional issues.

The program is able to offer on-site special education teachers and therapists because it is a co-
enrolled site with the County Office of Education (COE). Children with disabilities and other
special needs who otherwise would attend the county special needs preschool instead attend
preschool at Greenfield, and the COE sends special education teachers and therapists to them
there. Children are pulled out of class, either individually or in groups, or are treated in the
classroom. In the latter case, the therapist or teacher co-teaches with the regular classroom
teacher for a portion of the day. A third of the teachers surveyed rated this program as excellent
in its ability to meet the needs of children with disabilities and other special needs; half of the
teachers rated the program as average in this area.

The teachers fully integrate children with disabilities and other special needs into all classroom
activities. They put out materials based on the special needs of their students. For example, when
a child with a hearing impairment attended the program, one of the teachers who knows sign
language hung sign language pictures around the classroom so that everyone could communicate
with the child. Special materials also were added to the classroom, such as sign language
puzzles.

Greenfield makes several types of accommodations for children with disabilities and other
special needs. Activities are modified, such as the length of the school day, the duration of some
activities, the types of materials available, and the types of gross motor activities. Additional
support from trained professionals is available. A teacher mentioned, "We just include children
with special needs. We have a developmentally delayed child who is like a toddler but is five.
We just keep at it. We could use a little more help. We keep everyone included, and he does the
best he can, and we do too. We don’t want to isolate anybody and make them feel left out.” The
program also has a variety of supports for families with children with behavior problems to
succeed in the classroom. Marin Head Start uses local family support and mental health agencies
to provide counseling opportunities for parents. In addition, it provides families with Parent-
Child Interaction Therapy, in-home mentoring, and a variety of parenting classes. The program
also connects families with appropriate special education support for their children, if necessary.

About the Teachers and Program Director

The Greenfield Head Start staff includes the site supervisor and nine teaching staff. The site
supervisor, who also supervises other sites, is available to support the teaching staff on a regular
basis. Greenfield Head Start, as part of the larger Marin Head Start, also has access to other
Marin Head Start staff, including the Head Start director, and managers who are specialists in
areas such as health, education, disabilities, and family services. Greenfield Head Start also is
able to use two consultants, one in nutrition and one in mental health.

Greenfield Head Start employs nine teachers; six of these teachers were surveyed, and their
characteristics are described here. Three of the six teachers surveyed are lead teachers, and three
are associate teachers or aides. All of the teachers surveyed are female. The teachers are well
educated: four of the six surveyed have a bachelor’s degree or higher, and two have taken some
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college courses. Three teachers are currently working toward some type of degree. A third of the
teachers are of Hispanic origin, and two-thirds are white. Two of the three lead teachers speak
Spanish. Teachers have taught early childhood education for an average of more than 8 years.
The lead teachers have taught for an average of 14 years compared with an average of 2.7 years
for the associate teachers and aides. Several of the teachers had experience with Head Start
before becoming teachers. One teacher was a Head Start pupil. Another was a parent of children
in the program. This teacher described her career change into Head Start as follows: “I was a
parent in the program when | started. | had left a nursing program before that and | realized |
didn’t want to be a nurse...I started volunteering in the classroom and just knew | belonged
here.”

Exhibit 3. Staff Information*

Number of teachers 9

Gender 100% female

Ethnicity Hispanic (2); Caucasian (4)
Number of Spanish-speaking teachers 2 of 3 lead teachers speak Spanish

3 of 3 assistant teachers speak Spanish

Highest education level of teachers:

High school 0
Some college 2
A.A. degree 0
B.A./B.S. degree or higher 4
Currently working toward a degree 3
Years experience in the early childhood field Average 8.3 years; range 2 to 24 years
(average and range)
Years spent working at this program Average 4.2 years; range 1 to 10 years

(average and range)

*Based on surveys completed by six of the nine teachers.

The site supervisor believes that the critical characteristics of teaching staff that provide children
with a high-quality preschool experience include dedication, education, and teamwork. Also
important is having language match between the children and teachers—at least one teacher in
each class at Greenfield is fluent in Spanish. Finally, it is important to have staff who understand
child development.

The Head Start program director and the site supervisor describe their role as ensuring that
Greenfield Head Start provides high-quality services. First, they ensure that Head Start’s
significant documentation requirements are met. The program requires documentation of
information regarding the curriculum, the facilities, and the children. The administrators monitor
this process to constantly find ways to improve it. Second, they support their staff through
continuing education and making sure staff have time to meet as a group. They have monthly
staff meetings/training sessions which include all Marin Head Start teaching staff. They also
provide staff with paid planning time and ensure that staff have input into the program. As the
director mentioned, “Staff have to have a real voice in what’s going on.” The Head Start program
has just formed a staff advisory committee to facilitate this process.
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The continuing education of teachers at Greenfield Head Start is strongly supported by their site
supervisor, director, and Marin Head Start. One Friday a month, all the Head Start sites are
closed so that all teaching staff can attend a staff meeting and inservice day. Program issues are
discussed, and training on specific issues is provided. The inservice training is followed by
small-group discussions about the training topic. In addition, the program provides paid and
unpaid time off for teachers to attend training sessions, funding to attend training sessions,
information about upcoming training sessions, and in-house training. All teachers surveyed
reported having received some type of training in the last 12 months. Topics included child
development, behavioral issues, conflict resolution, communicating with families, family
involvement, strategies for working with English learners, strategies for working with children
with disabilities and other special needs, and strategies for working with and addressing the
special needs of children who are homeless. Most of the teachers (five of the six) rated this
program as excellent for having paid training or professional development opportunities. Finally,
teachers have access to early childhood resources and to technology for researching early
childhood topics. Teacher job satisfaction is high; as one teacher stated, “When you come to
work, you have to be happy. This is a happy place for me.”

When asked about the critical components of maintaining a high-quality staff, the site supervisor
named adequate compensation as one critical component. The administrators have found that as
teachers get more trained and educated, they leave Greenfield to take public school teaching
positions or other higher-paying jobs. One excellent teacher left the school to become a bus
driver because the pay was higher.

The administrators work hard to make sure their staff know they are appreciated. For example,
the program have two staff wellness days per year, and on these days the management plans
activities for the whole staff. Most recently, the group took the ferry into San Francisco, where
they had a choice of activities. Another wellness day was spent at a lodge on Mt. Tamalpais,
where activities like yoga, nutrition assessments, and ping-pong were available for the teachers.
It is very important to the management of Greenfield that staff needs are met and that the work
environment is a pleasant one. As the director mentioned, “[We’re] trying to—within all the
other confines you have—make the working environment a place that people like to come.”

The teachers at Greenfield reported that they enjoy their work. They appreciate that they get paid
planning time and that they have the materials they need for their classrooms. One teacher
mentioned that at another preschool, she had to pay for classroom materials herself. Another
teacher said, “If we know we need [materials], we can get them through the program. It’s very
nice. It makes you feel good.” They are pleased that they get opportunities and support for
continuing their education. Also important is making sure that the work environment is pleasant.
The teachers enjoy the staff with whom they work and feel like a team. As one teacher said, “I
like the people I’m working with the most. It’s the best site to work at—I like this one. They’re
good people.” Teachers enjoy the flexibility with scheduling they have at Greenfield and
explained that if the Head Start site where one is working doesn’t have the schedule one wants,
one can be moved to another site. Teachers also like the site of the preschool: “We’re away from
the hustle. It’s homey over here.” Teachers like working with the population they serve and
having the opportunity to help people and make a difference in their lives. They feel they are
really needed and find that fact rewarding. As one teacher stated, “My goal was to help people—
try to get them out of where they are.”
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Parent Involvement and Other Family Support

Most parents chose Greenfield Head Start either because they had another child who attended the
program and benefited greatly from it or because a family member, friend, or professional
recommended the program to them. Greenfield was the first choice of preschool programs for all
parents we spoke with. The parents reported liking this program because it has an excellent
teaching staff who respect parents’ opinions. The parents described the relationship between the
teachers and children as “very good” and were happy that their children liked going to school at
Greenfield. As one parent said, “My daughter is lazy when getting up in the morning, but when
she is going to the school, she is very happy and gets right up.” Parents reported that they feel a
sense of trust in the program and don’t worry about their children when they’re at Greenfield.

Parents also appreciate the help they have received from Greenfield. They appreciate that the
program gives them information about other services and supports in the area. One parent said
that at the parent meetings, she gets to meet many other parents and learn about child
development. Another parent commented that the family advocates are available to help with
domestic issues, financial issues, and the transition to kindergarten and provide parents with
referrals to other agencies for assistance in procuring employment, clothing, and other
necessities.

Parents are kept informed about the program in general through newsletters and about their
children’s progress at Greenfield through home visits and parent-teacher conferences. The
program has two home visits and two parent-teacher conferences per year for sharing
information with parents. Parents are expected to participate in these conferences, and they sign a
written commitment to meet this expectation. Besides updating parents on their children’s
progress, these meetings are also used as opportunities to educate parents on how they can help
continue their children’s learning at home. To this end, Greenfield is participating in the Raising
A Reader program, which includes take-home reading book bags for parents and children. The
program also gives children backpacks with activities that parents can work on with their
children at home, and at the end of the year, gives children kindergarten transition backpacks.

Greenfield Head Start encourages parents to participate in the program, but parent participation
is not required. As one parent said, “They don’t force you to participate. They’re flexible and let
you do things that fit with your schedule.” For those parents who want to be involved, there are
many ways they can participate. They can volunteer in the classrooms or help with field trips,
special activities, and fund-raising. Parents can attend the monthly parent meetings. The parents
choose the topics for these meetings and also choose the parent officers. All meetings have
English/Spanish translations. Fathers can participate in the program’s fathers group. Parents can
volunteer for the Classroom Parent Committee, which plans the parent club meetings/activities
for their class, or they may join the Parent Policy Council, which recommends and approves
local Head Start policies, including issues on nutrition, education, and health. The parents of the
children who attend Greenfield are very pleased with the program. They feel fortunate that they
are able to send their children there, and their only suggestion to improve the program would be
to expand it so that more children could benefit.
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Conclusion

Many characteristics contribute to the high quality of the Greenfield Head Start program. First,
the program uses a high-quality curriculum and ongoing assessment to support children’s
learning and growth. Second, the program has a well-trained staff who receive ongoing
education and training and have access to experts in the education, development, and health
fields. Teachers appreciate the program's emphasis on continuing education. As one teacher said,
“Training sessions are invaluable — keeps us current.” The program’s emphasis on continuing
education and availability of assistance from managers with expertise in many areas are effective
means of facilitating the professional development of the staff. The administrators also listen to
their teachers and respond to their needs by offering training, wellness days, and paid planning
time. The teaching staff at Greenfield Head Start enjoy their work and feel that they are part of a
team. The support and "perks" that the administration provides play an important role in creating
an environment where teachers are happy and able to focus on teaching because they feel
supported and heard by the administration.

The program also is able to assist the learning of English learners and children with disabilities
and other special needs by creating an environment that reflects the diversity of the children
attending the school. For the 95% of the children who are English learners, several of the
program staff are bilingual in English and Spanish and therefore able to speak to the children in
Spanish when needed. In addition, labels in the classroom are printed in English and Spanish,
and books are also available in Spanish. The 12 children in the program who have disabilities or
other special needs have access to the proper resources because Greenfield Head Start is part of
the larger Marin Head Start program. The children are fully integrated into all the classroom
activities, and the County Office of Education sends specialists to the program to work with the
children. Finally, not surprisingly, parents are happy with the services their children receive and
the support parents receive to help their children at home. This program responds to the needs of
the families it serves by providing a full-day program for children whose parents work full-time.
They also like that the program gives them information about other local programs. Parents feel
that their children are in a learning environment where they receive a lot of individual attention.
Parents of children who are English learners are happy that their children are learning to speak
English, and parents feel their opinions are respected by the teachers. One parent said, “My
daughter is so happy with the school every day. She likes it very much.”

When asked to identify strategies to support the implementation of the Preschool for All (PFA)
initiative in California, the director and the site supervisor expressed the need first and foremost
for adequate funding. They also recommended that the expertise of existing high-quality
programs and input from parents be taken into account when designing PFA programs. Since it is
likely that initially there will not be enough funding for all families that want to participate in
PFA to do so, they suggested the program initially target the areas of greatest need based on
access and risk. Another suggestion was to arrange free space for nonprofit PFA sites, which
would significantly help with operating costs. They also suggested that support be given to the
development of an early childhood degree credential in California. Finally, they emphasized the
need for community buy-in when developing PFA programs. They have learned that without
community support, it is very difficult to sustain high-quality programs like Greenfield. Head
Start works with other community agencies to be able to offer more to children and their
families, and PFA should consider following this example. As the Director said, “It takes the
whole community to develop these high-quality programs.”
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Hands Together—A Center for Children
Orange County

Hands Together—A Center for Children is a full-day preschool, located in downtown Santa Ana
in Orange County. The center-based program provides care for 91 children, including infants,
toddlers, and preschool children. In the 2004-05 program year, 68 children ages 3 to 5 were
enrolled. The program serves mostly Latino families in the community.

Overview

The center is housed in a large building and has three preschool classrooms. Program funds are
generated by a number of sources that include the California Department of Education, Child
Development Division (CDE/CDD), General Child Care grant, private pay fees, donations, and
additional grants and subsidizes. The classrooms provide indoor space for children to explore,
play, and learn. Classrooms include learning centers that allow for many activities to occur at the
same time. Each classroom has ample developmentally appropriate materials. The entire
program environment is designed to support children’s learning and development. The average
class size is 24 children, with an average teacher-to-child ratio of 1 to 7. The center offers a 12-
month (352 days), full-day (12 hours) program that operates from 6:30 in the morning until 6:30
in the evening.

Exhibit 1. Program Information

Affiliation

Community-based

Funding

Private Not-for-Profit

Part-day/full-day

Full-day (12 hours; 6:30 a.m. — 6:30 p.m.)

Full-year/school-year

Full-year (12 months, or 352 days)

Number of sessions 1

Number of classrooms 3

Total number of children ages 3 to 5 68
Classroom size 21 children
Typical teacher-to-child ratio 1to7

Curriculum

Developmental Learning Model developed by National
Pediatric Support Services

Ethnicity of children

95%-98% Latino, 2%-5% white

Language of children

English and Spanish

English-learner population

90%

Children with disabilities and other special needs

Learning disability (2 children) and speech impairment
(5 children)

The great majority (95%-98%) of the children enrolled in the program are Hispanic, and the
remaining 2%-5% are white. The languages spoken by children include English and Spanish,
with 90% of the children being English learners. Slightly over one-tenth (11%) have been
identified as having disabilities and other special needs, including children with speech

impairments and learning disabilities.
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